Reception Curriculum map – 2022 - 2023

	Term and Topic 
	Autumn 1 
All about me
	Autumn 2 
Sun, Moon and Stars
	Spring 1
Blue planet 
	Spring 2
Ready, Steady, Cook
	Summer 1
Imagine
	Summer 2
I am brave! 

	Rights Respecting Schools 

	Article 5: The right to a family/ guardianship
	Article 30: The right to practice your own culture, language and religion – or any you choose
	Article 31: The right to play and rest
	Article 27: The right to food, clothing and a safe place to live. 
	Article 13: The right to freedom of expression
	Article 29: The right to use and develop your talents and abilities. 

	Parental Involvement
	Fred talk: Phonics support – Phonics workshop
Introduction to bug club
Introduction to Seesaw + Home learning activities
Class home bear ( goes home, has own profile)
Sharing about my family – baby photo
Stay and read
	Seesaw – weekly home activities to share 
Class home bear ( goes home, has own profile)
Bug club 
Sharing about my family – What is special to my family? – photos
Parent consultation
 Writing workshop – how to support writing at home
Stay and count
	Seesaw – weekly home activities to share 
Class home bear ( goes home, has own profile)
Bug club 
Sharing about my family – who is in my wider family – photos 

Phonics/ reading workshop

Stay and paint
	Seesaw – weekly home activities to share 
Class home bear ( goes home, has own profile)
Bug club 
Sharing about my family – what do we eat? Are there special foods we make/ buy?

Maths workshop 

Stay and cook
	Seesaw – weekly home activities to share 
Class home bear ( goes home, has own profile)
Bug club 





Stay and perform
	Seesaw – weekly home activities to share 
Class home bear ( goes home, has own profile)
Bug club 

Transition meeting
Reports
Parent consultation 

Stay and create 

	Community experiences 
	Local trip – Greatfields park
	Local trip – The Broadway theatre in Barking
A visit to Barking Abbey
	Sea Life adventure (Southend on sea)

	Local trip – A supermarket
Creek – River Rodin 
	Local park 
Church
	The beach: Westcliff-on-sea


	Beautiful Outcome 
	An event to showcase and celebrate skills and character development developed through the half term. Community and family involvement at the heart of the event. 


	
	Art Gallery –Self portrait/family photography – mixed media – exhibition for parents 

	Christmas bake sale – raising money for food bank / presents for children. 
	Bake sale (fruit and veg focus)– Proceeds going towards local children’s charity
Charity 
	Bee conservation – Planting and displaying our Medow flowers / bees / research /  - edible herbs/ plants
	Sculptures – creating 

	The Gascoigne Quest  
	Ourselves
	Our World
	Our Rights 
	Our Education

	
	· Developing an understanding of themselves as an individual
· Developing constructive and respectful relationships at school with key people
· Developing positive responses to the feeling and needs of others
	· Developing curiosity with the local natural environment 
· Developing an understanding that people have different beliefs and cultures 
·  Developing an understanding of own history and that of immediate family
	· Respect that each of us are unique 
· Developing knowledge of our local community 
· Know that we all have rights  
	· Developing a love of reading and writing
· Developing a resilience to new concepts and ideas


	Gascoigne Treasures – Focus 
	· Positive relationships
· Kindness and civic responsibility 
	· Physical Heath
· Celebrating Diversity
· Democratic participation 
	· Resilience and well being 
· Thirst for knowledge
· Understanding of Universal rights
	· Creativity and critical thinking 
·  Aspiration and pride in own achievement 
	· Personal safety 
· Pride in our community 
· Environmental consideration
	· Understanding of British Values
· Future readiness 
· Inclusion

	
Books
/  Author focus

Teaching texts


	Teaching Texts;
· Goldilocks and three bears

· Little Rabbit foofoo
· The colour monster
· The Gingerbread Man 

Continuous provision (not exhaustive)
Lauren Child
I am absolutely too small for school – L Child

· Making Friends: Emily Learns About Tolerance- Deborah Chancellor and Elif Balta Parks
· Pete the cat – I am rocking in my school shoes
· The tree – Neal Layton
· My Mum, My Dad, My brother- Anthony Browne
· This is our house – Michael Rosen
· The Colour Monster by Anna Llenas
· Elmer – David McKee
· Harry and the bucketful of dinosaurs – Ian Whybrow 
· Peace at last 


Traditional tales, rhymes and poems
	Teaching Texts;

· [bookmark: _Hlk107833145]The way back home – oliver jeffers
· Astro Girl – Ken Wilson-Max
· Whatever next! – Jill Murphy

Continuous provision (not exhaustive)

Jill Murphy 
Peace at last!


· How to catch a star (Oliver Jeffers)
· Stick man – Julia Donaldson 
· Night monkey, day monkey- Julia Donaldson
· Once Upon a Star - James Carter
· The Jolly Postman – Janet and Alan Ahlberg
· Father Christmas –Raymond Briggs
· A Christmas Advent story- Ivy Snow






Traditional tales, rhymes and poems
	Teaching Texts;

· [bookmark: _Hlk107833155]The Rainbow fish – Marcus Pfister
· Blue Penguin – Petr Horacek
· Sharing a shell – Julia Donaldson 


Continuous provision (not exhaustive)

Giles Andreae
Commotion in the ocean
Giraffes can’t dance – Giles Andreae

· A planet full of plastic (Neal Layton)
· Tiddler (Julia Donaldson)
· Abdi’s Day – Verna Wilkins
· Seas and oceans – Bao Luu
· Sharing a shell – Lydia Monks
· A House for Hermit crab- Eric Carle
· Clips: Blue planet (narrated by Sir Attenborough)







Traditional tales, rhymes and poems

	Teaching Texts;
[bookmark: _Hlk107833174]
· The very hungry caterpillar 
· The runnaway pea
· Supertato – Sue Hendra


Understanding of the world focus books
· Here we are – Oliver Jeffers (1 week of 2)
· Michael recycle -   – Ellie Bethel




Continuous provision (not exhaustive)

Eric Carle 
The Very hungry caterpillar

· Michael Recycle

· Don’t forget the Bacon (Pat Hutchins)
· Handa’s Surprise (Eileen Browne)
· Olivers vegetables
· Supertato
· The runaway Wok – Ying Chang Compestine
· Clever sticks – B. Ashley 
· Pattan’s Pumpkin:An Indian food story – Chitra Soundar




Traditional tales, rhymes and poems
	Teaching Texts;

· [bookmark: _Hlk107833181]3 billy goats gruff
· 3 little pigs
· Jack and the beanstalk 

Continuous provision (not exhaustive)

Julia Donaldson
The Gruffalo
Gruffalo’s child
Zog

· Royal lullabyhullaballoo – Mick Inkpen
· Cendrillon - Robert D San Souci
· Not every princess (Jeffrey Bone)
· Oi get off our train – John Burningham 
· You can’t take an elephant on the bus – Patricia Cleveland - Peck 
· All aboard for the Bobo road – Stephen Davies
· Little rabbit foo foo – Michael Rosen





Traditional tales, rhymes and poems
Understanding of the world focus books
· Book on Bees – library 
· Non – fiction books on flowers / sunflowers

	Teaching Texts;
[bookmark: _Hlk107833186]
· The Smeds and Smoos – Julia Donaldson 
· Paper dolls by julia donaldson 
· The gruffalo 




Continuous provision (not exhaustive)

Anthony Browne
Silly Billy- Anthony Browne


· What was I scared of? Dr Seuss
· Ruby’s worry – Tom Percival
· Tough Guys Have Feelings Too by Keith Negley
· Aargh Spider – Lydia Monks
· Who’s afraid of the big bad book? L Child
· Beware of the storybook wolves L Child
· Astro Girl –Ken Wilson-Max
· I Am Enough by Grace Byers
· Suddenly – Colin Mcnaughton 
· Shark in the park – Nick Sharratt

Traditional tales, rhymes and poems

	Characteristics of Effective Learning (CoEL)


	Playing and exploring
	CoEL advocate that in planning and guiding children’s activities, practitioners must reflect on the different ways that children learn, and then reflect these in their practice. A child’s individual learning characteristic will determine the way they respond to both the teaching and learning taking place in the environment.  Three characteristics of effective teaching and learning identified by the EYFS are:
· Playing and exploring - children investigate and experience things, and ‘have a go’;
· Active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy achievements; and
· Creating and thinking critically - children have and develop their own ideas, make links between ideas, and develop strategies for doing things.
The focus of the CoEL is on how children learn rather than what they learn i.e. process over outcome. Underpinning the CoEL is the understanding that during their earliest years, children form attitudes about learning that will last a lifetime. 


	Active Learning
	

	Creating and thinking critically 
	

	Personal, Social and Emotional Development 
Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive 9 relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.

	Self-regulation
	How am I feeling? What can I do?
Carpet rules / Carpet spaces
Follow simple 1 part instructions
Small group activity( 3 – 4 ch)  rules – sit still, look, listen, think
	Discuss own opinions/ preferences / feelings 
Waiting for our turn to talk 

	Negotiating and sharing ideas 
Why am I special – what makes me unique? 
Follow 2 part instructions 

	Talk partners – look and listen to talk partner 
Small group activity (4 – 7 ch) rules – sit still, look, listen, think
What can I do if I feel angry? (self regulation – zones of regulation)  

	Talk partners – repeating what partner says

Follow 2+ part instructions / give 2 part instructions to peer

Zones of regulation 
	How have I changed? Do I feel the same about topics as I did before? 

Zones of regulation – how do different scenarios make me feel – what can I do when I feel that way?

	Managing Self
	Classroom rules and routines – visual timetable
Respecting the classroom and garden – looking after resources/ putting them back after yourself.
I can … (dressing / undressing)

	‘ I will try’ – instead of ‘I can’t’ 
Classroom and garden rules – reciting rules / follow with support
Washing hands consistently (less reminders) – after toilet 

What foods are healthy / Unhealthy ? Categorising foods. 

	Speaking in larger familiar groups
Classroom and garden rules – reciting rules – what is right and wrong in school

Teeth – how do I look after my teeth? 
	Turn taking games with rules – following / adapting the rules

Food – how does food effect my body? Why do we need food? How much food? 

Teeth – what foods are good for my teeth. 
	Creating rules for own games / activities – why does the game need rules ( with AS)


Teeth – brushing – why is it important and what can we do to keep our teeth healthy. (sugar / drinks)
	Creating rules for own games / activities – why does the game need rules ( independently)
What is a healthy meal? Limiting fatty / sugary / salty foods

Transition to Y1 – What will be different / same – rules


	Building relationships
	Turn taking - modelled
Sharing
Making new friends
Adults that help me

	Initiating conversations with other children – listening and repeating what they say
Turn taking - MTYT
Respecting each other – playing alongside and joining in with others play ( can I play / join in)

	How do we make friends? (aspects) How is my friend feeling? How can I help?
Turn taking - MTYT

	What makes my friends special? 
What is the same and different between me and my friends – respecting differences
Who can help me complete my task -  
Working as a team – setting roles (modelled/ AS)

	When do we need help? How can I help my friend?

Working as a team – setting roles (independently)


	How can we help the Nursery children come to reception – what should they know?

Turn take in an independent game

	PSED Knowledge retention 

	I have different feelings 

Class rules keep us safe and help us learn
	I can have my own ideas / opinions

Fruits and Vegetables are healthy food.
I can eat fatty / sugary food but only small amounts 

	I brush my teeth 2 times every day

Other children may have different feelings 
	Food gives us energy 
Too much food is not good for our body / unhealthy
Too much sugar is bad for my teeth.  

	I brush my teeth to keep them clean and healthy 

Germs can rot my teeth 

Name the zone of regulation 
	I know what a healthy meal is – balanced

Rules are important in games to make it fair and fun 

	Communication and Language 
The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.

	Listening, Attention and Understanding 
	Engage in story time – joining in 
Simple retelling of familiar story – 3 part 
Learn 3 new songs 




	Join in with repeated refrains 

Talk about a familiar story – discussing main characters / plot / outcome


	Retell familiar story – 3 parts – using language from the text + their own language 

Make comments about things observed 
	Retell with increasing detail – using connectives to link their statements – then / after / before / after / next  

Share ideas with an adult 
	Listen and respond to adult – asking question to clarify – what / where / when 

Make more detailed comments about things observed
Share ideas with a friend 
	Listen and respond to talk partner with a question 
Respond to non fiction – with why questions.

Asking ‘why’ questions’ about topics discussed


	Speaking
	Say something they like / dislike in short sentence
Respond to a ‘ what / who’ question by familiar adult about a familiar topic / story 
Describe one thing they did at home (yesterday) 

	Responding to simple why questions related to familiar stories – with picture cues

Begin to express their ideas – connecting two ideas using a range of connectives
	Begin to recall non-fiction facts about topics of interests 
Responding to simple why questions
Articulate their idea/ plan to a small group – e.g. how they can make something 

Begin to ask why questions to find out more information
	Begin to offer explanations to ‘why’ questions – e.g. – why do you like that?’

Talk confidently in small group situations – listening and responding to others

Begin to use because more consistently to give more detail
	Talk about past events (of personal significance – e.g. what they did on weekend – using past tense accurately 

Talk confidently in front of larger group ( still familiar) – giving explanations of how they have done something

Use before / after to describe situations (personal or from stories)

Begin to use because consistently to give more detail
	Express own feelings on topics – in a sentence – giving some explanation as to why – using a simple conjunctive 

Answer and ask ‘ why’ questions confidently, giving explanation and making links with familiar stories / non-fiction / their experiences

 

	CL Knowledge retention 

	Saying I like / I do not like … tells the listener your opinion 
	
Saying I Think … tells the listener my opinion 
	
Retelling a story describes what happened in the story to the listener 
	Because gives the listener more detail/information 

Then helps us say what happens next 

	Using before tells the listener what has happened

Using after helps tell the listener a story 
	Asking a why question helps me find out more information 



	Physical Development 
Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives7. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.

	Gross motor skills
	Moving my body – different ways to move 
Large mark making – using our full reach 

Running between obstacles successfully 
	Focus on correct posture when sitting at tables 

Combining movements – hopping then skipping (for example)

Developing upper body strength – moving large planks / logs – safely 

Develop kicking / throwing skills – aiming at targets 
	Heart beat – the effects of exercise on the heart beat – what changes / why 

Climbing – climbing safely / pushing body to limits 

Balance on low level equipment

Combining movements – hopping then skipping (for example)

	

Catching – hand positions / hand -eye coordination – softer objects ( beanbags) 

Developing accuracy in throwing and kicking 

My well being – why I need sleep / to eat healthy
	What does exercise do to my body? 
Why exercise is important.  


Balance on higher level equipment / narrower – control over body 
	Negotiating space successfully – obstacles involving balance / moving body in different ways / using different parts of body


Show good balance in play 

Show good coordination – hand-eye and feet-eye 

	Fine motor skills
	One handed tools – how/what do I use them (scissors / knives / forks )
Malleable opportunities – building dexterity – pincer movement opportunities 

	Able to use thicker pencils / paintbrushes and chalk effectively – achieving desired mark

Use of spring / assisted scissors – to cut roughly desired shape / achieving effect 
	Control over knife and fork for eating – cutting (appropriate) foods – holding safely 

More detail in drawing – confidently adding smaller objects onto pictures / paintings – i.e. more facial features / detail on clothes
	Use of non assisted scissors is more accurate – cutting more detailed objects 

Confident using thinner pencil accurately – for drawing and writing  
	Forming most letters accurately – starting in the correct place 

Use of thinner paintbrush ( for watercolours) is controlled


	Hold pencil effectively – for fluent writing (tripod grip most of time)

Effectively use a range of small tools – e.g. scissors / paint brushes 

Accurate drawings – detail and care

	Physical development knowledge retention 


	I can use my thumb and finger to change the playdough shape
	I can cut around an object using spring scissors 


	I can name all the facial features on drawings I create


	I know where to position my hands to catch

I can say good sleep helps me concentrate / learn
Eating healthy keeps my mind and body healthy
	I know where most letters start when I write 

Exercise keeps my body and mind healthy 
	I can hold my pencil between my 2 fingers and thumb

	Literacy 
It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing)

	Comprehension
(Heavily linked to Communication and language)
	Begin to predict what might happen next in a story 
Use simple repeated refrain in small word role play

Retell some events of personal experience – e.g. what they did at home
	Retell a simple story using some vocabulary from familiar story 

Helicopter stories  - start developing story telling

Begin to use new vocabulary in independent play
	Retelling a story with 3 – 4 parts – using some vocabulary from book and own words

Helicopter stories

Begin to use new vocabulary in independent play
	Retelling a story with 3 – 4 parts – using some vocabulary from book and own words – using connectives to link

Changing parts of stories ( characters) – Oral retelling

Helicopter stories

Begin to use new vocabulary in independent play
	· Changing 2 parts of a story – (i.e. setting and character) – oral retelling
· Retelling longer stories and events of personal significance using connectives and vocabulary learnt confidently

Helicopter stories

· use new vocabulary in independent play confidently and consistently
	· Changing 3 parts of a story – i.e. character / setting / object 
· Retelling longer stories and events of personal significance using connectives and vocabulary learnt confidently

Helicopter stories

use new vocabulary in independent play confidently and consistently

	Word Reading
(Phonics)
	· Fred  phonics games
· Orally Blending sounds – cvc words
· Grapheme – Phoneme correspondence – SET 1


	· Blending / segmenting games

· Orally Blending sounds CVC  confidently + consistently 

· Reading simple CVC words with SET 1 sounds/letters

· Grapheme – Phoneme correspondence 
· Reading back my own work (CVC words / initial tricky words) 

	· Segmenting cvc

· Orally Blending sounds – CCVCC/  

· Grapheme – Phoneme correspondence – Set 1 (inc diagraphs)  Set 2 taught to all those with most Set 1 sounds

· Speed sounds / words


· Reading back my work and editing (phonics strategies)
	· Segmenting – breaking down words into first middle and last sound
· Blending sounds to read CVC and longer words
· Grapheme – Phoneme correspondence – all set 1 speedily
· Speed sounds / words – Green words – All set 1 (inc diagraphs + some set 2)


Reading back my work and editing
	· segmenting 
· Orally Blending sounds
· Grapheme – Phoneme correspondence 
· Speed sounds / words – Set 1 + Set 2

· Sentence correcting 

· Reading back my work and editing

· Reading back my friends work
	· segmenting 
· Orally Blending sounds
· Grapheme – Phoneme correspondence 
· Speed sounds / words – set 1 + 2

· Sentence correcting

· Reading back my work and editing

· Reading back my friends work and editing 


	Word Reading
(common exception / tricky words)
	· Focus Red/tricky word teaching (1/2 term assessment) – I, to, no, go, the
· Shared reading – Fiction / Non-fiction / Poetry – identifying sounds / words taught 
· Name reading in environment
· Labels in the environment (with pic cue)
· Reading behaviours ( fluency / strategies / knowledge and skills) – Pink level
	· Guided Reading – start groups – Reading simple sentence – made up of CVC + Aut 1/2 common exception 


· Focus Red/tricky word teaching (1/2 term assessment) – ADD WORDS
· Shared reading – Fiction / Non-fiction / Poetry – Fred talk read word (CVC words)

· Independent reading / -

· reading strategies Reading behaviours ( fluency / strategies / knowledge and skills) – Pink level
	· Focus Red word teaching (1/2 term assessment)

· Independent reading / reading strategies 

· Guided Reading – groups – Reading simple sentence – made up of CVC + Spr 1 common exception – red band

· Shared reading – Fiction / Non-fiction / Poetry

· Reading behaviours ( fluency / strategies / knowledge and skills) – Red level
	· Focus Red word teaching (1/2 term assessment)
· Guided Reading – groups – Reading simple sentence – made up of CVC + Spr 1/2 common exception – red band
· 
· Independent reading / reading strategies 
· Shared reading – Fiction / Non-fiction / Poetry
· Reading behaviours ( fluency / strategies / knowledge and skills) – Red level
	· Focus Red word teaching (1/2 term assessment)
· Guided Reading – groups – Reading simple sentence – made up of CVC + sum 1 common exception – yellow band
· Shared reading – Fiction / Non-fiction / Poetry
· Independent reading / reading strategies 
· Reading behaviours ( fluency / strategies / knowledge and skills) – Yellow level
	· Focus Red word teaching (1/2 term assessment)
· Shared reading – Fiction / Non-fiction / Poetry
· Independent reading / reading strategies 
· Guided Reading – groups – Reading simple sentence – made up of CVC + sum 1/2 common exception – yellow band
· Reading behaviours ( fluency / strategies / knowledge and skills) – Yellow level

	Reading Behaviours 
	Throughout the year, children will be taught about reading behaviours. We will focus on Knowledge and skills (i.e. holding and using a book), Strategies (i.e. using picture information, rereading, making sense) and fluency (i.e. natural rhythm, understanding and comprehension.). This will be done throughout the year based on child’s reading ability.

	Writing
	Oral segmenting games – Initial sound focus
Initial grapheme - phoneme correspondence (letter Matching)
Name writing 
Initial sounds 
Writing initial red words – I, to 
Letter formation 
Oral sentence making

Writing progression display – ½ termly  (2 x 1st half term (beginning and end))
	Oral segmenting games – Initial sound / middle and end
Initial / middle / end grapheme - phoneme correspondence (letter Matching)
Reading back to check
Name writing 
Initial sounds 
Writing ½ terms red words
Oral sentence making
Letter formation

Writing progression display – ½ termly
	Oral segmenting games – Initial sound / middle and end
Initial / middle / end grapheme - phoneme correspondence (letter Matching)
Reading back to check
Name writing 
Writing ½ terms red words
Letter formation 
Oral sentence making 
Writing progression display – ½ termly
	Oral segmenting games – CVC / CCVC 
Initial / middle / end grapheme - phoneme correspondence (letter Matching) 
Longer word strategies – reading back and editing
Writing ½ terms red words
Letter formation – forming most letters correctly 
Oral sentence making 
Oral connectives – then / because 
Writing progression display – ½ termly
	Oral segmenting games – CVC / CCVC / CCVCC 
Initial / middle / end grapheme - phoneme correspondence (letter Matching) 
Longer word strategies – reading back and editing
Writing ½ terms red words
Letter formation – using decenders and asenders with increasing confidence
Sentence making 
Oral connectives / Written connectives
Fred fingers – plausible attempts at words containing 4 or more sounds
Writing progression display – ½ termly

	Oral segmenting games – CVC / CCVC / CCVCC 
Fred fingers – plausible attempts at words containing 4 or more sounds
Initial / middle / end grapheme - phoneme correspondence (letter Matching) 
Longer word strategies – reading back and editing
Letter formation – form most letters correctly – including starting and end points. 
Sentence making – say and write a simple sentence.
Adding connectives to increase a simple sentence – such as then / because

Writing ½ terms red words

Writing progression display – ½ termly

	Writing Genres / Writing for a purpose
	Initial sounds
Captions
Name writing
	Initial, end , middle sounds
Captions 
Lists (shopping / cooking)
Labelling / Card making

	Lists
Invitations 
Instructions/ Recipes 
labelling

	Longer captions
Sentence writing 
Signs / notices 
Facts / non-fiction
	Sentence writing
Recounts
 Story retelling
	Extended sentence writing – using connectives– ‘because, then, and’ 
Multiple sentences ( 2- 3) on a topic
Recounts
Story retelling  

	Literacy Knowledge retention 
	Words are made up with sounds 

Each letter makes a sound

	Single letter sounds – grapheme-phoneme correspondence 

Some words we can not sound out 
	Words have a start middle end sound 

Some words we can not sound out 
	Finger spaces – Used after each word written 

Special friends – 2 letters that make 1 sound when read 

Know that a non-fiction book gives the reader information. 
	A capital letter starts a name


Special friends – 2 letters that make 1 sound when read 

	A full stop ends a sentence 

A capital letter starts a sentence 

	Mathematics 
Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes.

	Number
	· perceptually subitise within 3
· identify sub-groups in larger arrangements 
· create their own patterns for numbers within 4
· practise using their fingers to represent quantities which they can subitise
· experience subitising in a range of contexts, including temporal patterns made by sounds. 
· see that all numbers can be made of 1s
· compose their own collections within 4.


	· continue from first half-term
subitise within 5, perceptually and conceptually, depending on the arrangements.
· continue to develop their counting skills
· explore the cardinality of 5, linking this to dice patterns and 5 fingers on 1 hand
· begin to count beyond 5
begin to recognise numerals, relating these to quantities they can subitise and count.
	· increase confidence in subitising by continuing to explore patterns within 5, including structured and random arrangements
· explore a range of patterns made by some numbers greater than 5, including structured patterns in which 5 is a clear part
· experience patterns which show a small group and ‘1 more’
continue to match arrangements to finger patterns.
· continue to develop verbal counting to 20 and beyond
· continue to develop object counting skills, using a range of strategies to develop accuracy
· continue to link counting to cardinality, including using their fingers to represent quantities between 5 and 10
order numbers, linking cardinal and ordinal representations of number.
	· explore symmetrical patterns, in which each side is a familiar pattern, linking this to ‘doubles’.
· continue to consolidate their understanding of cardinality, working with larger numbers within 10
· become more familiar with the counting pattern beyond 20.

	· continue to practise increasingly familiar subitising arrangements, including those which expose ‘1 more’ or ‘doubles’ patterns
· use subitising skills to enable them to identify when patterns show the same number but in a different arrangement, or when patterns are similar but have a different number
· subitise structured and unstructured patterns, including those which show numbers within 10, in relation to 5 and 10
· be encouraged to identify when it is appropriate to count and when groups can be subitised.
· continue to develop verbal counting to 20 and beyond, including counting from different starting numbers
continue to develop confidence and accuracy in both verbal and object counting.

	In this half-term, the children will consolidate their understanding of concepts previously taught through working in a variety of contexts and with different numbers.

	Numerical patterns
	· relate the counting sequence to cardinality, seeing that the last number spoken gives the number in the entire set
· have a wide range of opportunities to develop their knowledge of the counting sequence, including through rhyme and song
· have a wide range of opportunities to develop 1:1 correspondence, including by coordinating movement and counting
· have opportunities to develop an understanding that anything can be counted, including actions and sounds
· explore a range of strategies which support accurate counting.

· understand that sets can be compared according to a range of attributes, including by their numerosity
· use the language of comparison, including ‘more than’ and ‘fewer than’
· compare sets ‘just by looking’.

	· explore the concept of ‘wholes’ and ‘parts’ by looking at a range of objects that are composed of parts, some of which can be taken apart and some of which cannot
· explore the composition of numbers within 5. 
· compare sets using a variety of strategies, including ‘just by looking’, by subitising and by matching
· compare sets by matching, seeing that when every object in a set can be matched to one in the other set, they contain the same number and are equal amounts.

	· continue to explore the composition of 5 and practise recalling ‘missing’ or ‘hidden’ parts for 5
· explore the composition of 6, linking this to familiar patterns, including symmetrical patterns
· begin to see that numbers within 10 can be composed of ‘5 and a bit’.
· continue to compare sets using the language of comparison, and play games which involve comparing sets
· continue to compare sets by matching, identifying when sets are equal 
· explore ways of making unequal sets equal.

	· explore the composition of odd and even numbers, looking at the ‘shape’ of these numbers
· begin to link even numbers to doubles
· begin to explore the composition of numbers within 10.
· compare numbers, reasoning about which is more, using both an understanding of the ‘howmanyness’ of a number, and its position in the number system.

	· explore the composition of 10.
· order sets of objects, linking this to their understanding of the ordinal number system.
· 
	· In this half-term, the children will consolidate their understanding of concepts previously taught through working in a variety of contexts and with different numbers.

	Maths Knowledge retention 


	Know the correct numerals to match up to 5

Know that I can use my finger to help me count accurately

	I know when two sets have the same total 

I know that a whole can be made of parts 

	Know correct numerals to match to totals up to 10 

Know that I can make a 5 arrangement in different ways 

	Know that word Equal means sets have same amount within them

Know the language of comparison
	Know my double facts to 10 
	Know my number bonds to 10 



	Understanding the World
 Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.

	Past and Present
	What did I do before reception? Nursery / home? 

	Me as a baby – what could I do / what can I do now? – compare and contrast 

	Animals from the past – Dinosaurs – comparing dinosaurs to animals now – why are there no dinosaurs now? 


	Comparing technology from the past – computers / phones / tv
Seasons
	Comparing toys from the past to toys now – compare and contrast 
	Comparing clothes from the past and now – how did school children dress? What did their classroom look like?

	People, Culture and Communities
	My family – who is in my family unit? 

Where do I live? – who do I live with? Who do my friends live with/ is it the same? 

Describing our school environment – mapping out areas we know (lunch hall / outdoor / our class) 

	What do I celebrate? is it same as others in class?

What’s different at school to home? What can I do in school I cant do at home / vice versa. 

My family religion / belief

	 Barking - where we live – what is it like? What do I see on my way to school / to my friends – simple maps – parks / shops / entertainment Explore and map local community – parks / shops we know / house

London –Where is London on a map? Where is barking – landmarks /Tube maps / queen / royalty


	  Where in the world do we come from? Do we have family in other countries? – exploring world maps

What are those countries like? Hot/ cold / by sea / dessert / forests?
	Faith – what faith does my family follow – what do we do to celebrate our faith? 

Comparing and contrasting faiths within the class 
	Comparing and contrasting two countries – terrain based – Looking at similarities and differences  - languages / clothes / school / food / weather / animals -  e.g. – India 

Describing simple features on maps – water / sea / land / mountains / ice

	The Natural World
	Personal preference – exploring what we do and don’t like

Summer - Autumn – what is happening outside 

Introduction to ipad – taking photos 


	Comparing 2 environments – Space (moon) and Earth – what is the same / what is different?  

Autumn - Winter – what is happening to the season 
	Decay – observing and commenting on natural decay – food / leaves 
	Growing – seed to plate – what do seeds need to grow / what do they do? 

Vegetable or fruit – comparing and grouping 

Growth in animals – caterpillar focus 
	Patterns of change – mixing to create something new – cooking / baking 

What food is special to me and my family? 

Do we all eat the same food at home? 

Observing plants growth / change – sunflowers 


	Similarities and differences between objects – sorting and classifying objects – same and different 


Y1 – Reception – what’s the same and what’s different 

	RE / Celebrations  / Religious observance
	Sukkot – What happens?
	Diwali
Firework and light dance
Christmas 

	Chinese New year 
	Holi
Easter

	Eid-Ul-Fitr – What happens / My Muslim Faith
	Eid

	UW knowledge retention 

	Know that Autumn follows Summer 

Know that our school is in Barking
Know that Jewish people celebrate Sukkot  
	Know that some Christians visit a church to pray 

Know that some Hindu’s visit a temple to pray 

Know that Winter follows Autumn 
	Know that some animals are extint – like dinosaurs and Dodo’s

Know that we live in London and that is in the UK
	Name common and exotic Fruits and Vegetables 

To name 3 facts about a country and compare to UK


	Know that some Muslim people visit a mosque to pray 

Know that my mum and dad would have played with different toys when they were young
	Know that people wore different clothes a long time ago
Know that different places in the world have different weather – dessert is hot and dry and the artic is cold and wet


	Expressive Arts and Design 
The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.

	Creating with Materials -ART + DT
	  
Selecting the appropriate tool for the job – scissors / tape  - what can I use – Junk modelling focus 

Representations of people and animals 

Exploring malleable / printing  opportunities to create – playdough / clay – creating representations / form 

Drawing – variety of drawing/mark making tools (I.e. chalk / charcoal) 

Colours – Experimenting with primary colours 

	Exploring colour – colour in the environment – how to use water colours 

Manipulating paper – folding / joining 

Selecting the appropriate Materials for the job – paper / card / what do I want it to look like?- what can I use – Junk modelling focus 

Exploring  printing  opportunities to create –  patterns / different textures / shapes / colour  

	Exploring colours – mixing – light and dark – colours for a purpose (primary colours) 
Mixing powder paints

Drawing – Selecting drawing materials for a purpose

 Collage – Colour shades / textile shades

Exploring texture – texture outside in environment / what differences / similarities / patterns 

Colours – discussing how different colours make you feel? 

	How can I change that? – uses known techniques in different ways – experimenting with different ways


Creating texture – using different materials – paints (adding sand etc..) different types of materials  - printing 

Colours – Choosing colours for a purpose = Making specific colours
	Adding dance moves / body movements to familiar songs

Combining different materials / textures to create  - discussing intended creation 


Plan out / discuss own outcome for junk modelling 

Drawing – Discussing your drawing – what can you do to make it better? Edit

Weaving – exploring + experimenting – paper / materials
	Modelling – altering textures of clay and playdough, experimenting with form 

Printing for a purpose – choosing objects to create a specific texture

Drawing out what want to make / discussing range of materials / textures could use and why. 

Drawing – Focus on detail / reflection 

Discussing art work – famous art pieces – how do they make me feel? 


	Creating with Materials – ARTIST FOCUS 
	Jackson Pollock
	Wassily Kandinsky
	Andy Goldsworthy
	Giuseppe Arcimboldo 

	Piet Mondrian
	Antony Gormley

	Being Imaginative and Expressive - MUSIC
	Repeating a sound/ beat sequences – abbabba using different parts of body 

Respond to music with movement – using ribbons – mimicking speed 

Start a class bank of songs – built on repertoire throughout year – With BOOK for indpen prompt

	Introduction to percussion instruments 
discussing differences / similarities 
What can the instrument do / how can you change its sound – loud, quiet / fast / slow 

Tapping out rhythms – words  of familiar sounds / syllables of objects / names 
 
Call and response / MTYT with claves – sound patterns with the claves 

Call and response sounds – using different pitch – high and low 

	Recording – what songs we know – adding a beat to familiar songs – using claves 


Keeping a beat – body percussion – what sounds can your body make

Focus on shakers – how can we manipulate the sound made. 

Singing for an audience (smaller) – own class / other group 
	Changing familiar songs – altering words / actions 

Watching dance performance (Ballet – Matthew borne pieces) – talk about how make them feel? With and without sound

Using percussion to match instruments to different movements – stamping 
	Moving to music – exploring different ways to move body to music – using ribbons / fabric – focus on tempo / beat of the music 


Viewing and replicating simple dances – popular culture 

Singing for an audience (larger) – other class / community – songs with pitch change 
	Viewing and Replicating traditional dances from around the world

Changing / making up own songs – using familiar rhythms (i.e. nursery rhymes ) 

Using percussion instruments to keep a beat to familiar songs / rhymes 



	Key Musical Vocabulary
	Beat / tempo / soft / hard / loud / quiet / fast / slow / 

	Being Imaginative and Expressive – ROLE PLAY
	Joining in with repeated refrains  of stories – using props 


	Developing storylines in play – what is your character doing – what can they use? Where will they go? what will they do? Who will they meet?

Playing alongside other children / with small group in same role play

	Role playing familiar stories -well known to the children. – using props / making props 

Using phrasing from familiar stories
	Changing familiar tradition stories – changing the characters / actions of the characters – e.g. the 3 little ducks and the big bad wolf 

Using different voices to indicate characters 
	How does that make me feel? And why?– stories/ role play of familiar characters  

Developing own ideas / opinions

Focus on emotions within the story – how can you show happy / sadness / anger 
	Incorporating back and forth dialogue – retelling own stories / adaptations of own stories 

Designating roles 

Creating bespoke props for role play – what would the character wear / why? 

	Music appreciation ( listening / exposure)
	West African drumming
	Indian Music 

	Classical music – piano / strings
	South American music – pan pipes 
	Traditional British music – folk 
	Popular music

	Expressive Art and Design Knowledge retention 


	Know that when you mix two colours

Know that Jackson Pollock is an expressionist painter
	Know that  Kandinsky used circles in his Art work 

Know that when using water colours – wash brush after each colour 

	Andy Goldsworthy uses natural objects to create art 

Know that I can add white to a colour to make it Lighter 

Know that I can add black to a colour to make it Darker 
	To know what type of art  Giuseppe Arcimboldo creates

 To know How to make secondary colours 

	Mondrian uses squares and rectangles to create his art work


To make a PLAN is to think about an idea before you start your action/building/creating
	Know that there are traditional dances in different countries – can name 2 

Know that Antony Gormley is a sculptor 

Sculptors made models out of different materials like clay and metal 
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