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1. Objective of Policy:

This policy aims to provide all stakeholders with a clear understanding of Gascoigne Primary School’s
curriculum for pupils.

2. Rationale:

Gascoigne Primary School is committed to providing a world-class education to its pupils. A rich and
relevant curriculum is fundamental to this. A curriculum should be designed to maximise pupils’ life
chances. It should be pupil-centred, using pupils’ needs and lived experiences as its starting point.
Gascoigne Primary School is a Rights Respecting School; Article 28 states ‘Every child has the right to an
education’; Article 29 states ‘Education must develop every child’s personality, talents and abilities to the
full.” A rich and relevant curriculum is essential in order to fulfil these rights.

3. Statutory Requirements

The curriculum delivered to pupils at Gascoigne Primary School must provide them with access to the full
National Curriculum, and fulfil certain other statutory obligations, as detailed below.

The statutory Primary National Curriculum states that:
2.1 Every state-funded school must offer a curriculum which is balanced and broadly-based and which:
e promotes the spiritual, moral, cultural, mental and physical development of pupils at the school and
of society, and
e prepares pupils at the school for the opportunities, responsibilities and experiences of later life.
2.2 The school curriculum comprises all learning and other experiences that each school plans for its
pupils. The national curriculum forms one part of the school curriculum.
(The national curriculum in England — Key stages 1 and 2 framework document, September 2013)

In addition, The Early Years Foundation Stage (EYFS) sets the standards that all early years providers
must meet to ensure that children learn and develop well and are kept healthy and safe.
(Statutory Framework for the Early Years Foundation Stage, March 2021)

Primary schools must also:
e make provision for a daily act of collective worship (National Curriculum, 2013)
e teach Religious Education (RE) to pupils (National Curriculum, 2013)
¢ make provision for personal, social, health and economic education (PSHE), drawing on good
practice (National Curriculum, 2013)

Furthermore, the statutory guidance on Relationships Education, Relationships and Sex Education (RSE)

and Health Education states that:

¢ Relationships Education (is) compulsory for all pupils receiving primary education and...Health
Education (is) compulsory in all schools (Relationships Education, Relationships and Sex Education
(RSE) and Health Education — Statutory Guidance for governing bodies, proprietors, head teachers,
principals, senior leadership teams, teachers, 2019)



4. Definitions

“The Gascoigne Curriculum?”:

The Gascoigne Curriculum comprises of the EYFS Curriculum, the National Curriculum and our diverse
and ambitious co-curriculum, encompassing the wide range of pedagogies, methodologies and
experiences followed at our school. The Gascoigne Curriculum is designed in order to develop the
character of our pupils in line with our curriculum intent.

“Curriculum Intent Statements”:

The character development-focussed purpose of our curriculum. Our intent statements summarise the
attributes that pupils will gain through accessing our curriculum. They also detail the ways in which our
curriculum addresses social disadvantage and ensures that pupils accrue the required knowledge and skills
needed in order to take advantage of the opportunities, responsibilities and experiences of later life.

“The Gascoigne Quest”

The mode through which pupils experience the Gascoigne Curriculum. Pupils are enabled to understand
the character development-focussed intent of our curriculum through the analogy of a quest — a quest to
develop as people, and to be ready for the next stage in their lives.

“The four Principles”
Four fundamental areas within which the Gascoigne Quest enables pupils to develop: “Ourselves, Our
World, Our Education, Our Rights”.

“The Gascoigne Treasures”

The aspects of character development / positive attributes that pupils acquire through accessing the
Gascoigne Curriculum / going on the Gascoigne Quest. They have been selected in response to local
health and social data and in consultation with our school community. They represent the most relevant
developmental requirements for our pupils within the school’s context.

5. Overview: The Gascoigne Curriculum

Inclusive and ambitious, the Gascoigne Curriculum (The Gascoigne Quest) is underpinned by our four key
principles: “Ourselves, Our World, Our Education, Our Rights”. Each of these four principles comprise of
four “Gascoigne Treasures” (aspects of character development). It is through enabling pupils to acquire
these attributes that staff at Gascoigne are driven in the desire to open the eyes of learners to the wonders
of the world. The school prides itself on being the conduit of the essential knowledge needed to be
educated citizens...the best that has been thought and said...(engendering) an appreciation of human
creativity and achievement. (National Curriculum, 2013). At its heart, our curriculum seeks to develop our
pupils as kind, conscientious and successful citizens of the world, now and tomorrow.

Experiences, pedagogies and curriculum content at Gascoigne are selected to build pupils’ characters
within the four principles. Specifically, pupils’ experience of school life is designed in such a way as to build
their characters through the acquisition of (progress against) the sixteen “Gascoigne Quest Treasures”.

Through this approach, we ensure that education at Gascoigne addresses social disadvantage, meeting
the needs of all pupils. The Gascoigne Curriculum is specifically designed to: enhance pupils’ spiritual,
moral, social and cultural development; promote fundamental British values and develop strong literacy and
numeracy skills so that pupils have a global outlook and are ready for the next stage of their lives. The
curriculum at Gascoigne is not narrowed; all year groups and subject areas are prioritised equally.

The Gascoigne Curriculum is systematically reviewed through stakeholder consultation to ensure that it
remains relevant and effective.



6. Curriculum Vision, Intent Statements and the Gascoigne Treasures

(Refer to Appendix 1 — Contextual justification for the selection of the Gascoigne Treasures)

Overarching Curriculum Vision for Pupils:
o ‘“Caring for Ourselves and Our World, Valuing Our Education and Our Rights”

As detailed below, the overarching Gascoigne Curriculum Vision for pupils is made fully explicit through the
following intent statements and expected aspects of character development (Gascoigne Treasures) within
the four principles. Critical to our curriculum is the idea that these are highly visible to pupils and referred to
regularly by all staff. They are represented pictorially so as to maximise their accessibility.

Ourselves:

Gascoigne pupils take pride in themselves, their attributes and their achievements.
They develop the skills and resilience necessary to stay safe and thrive in the modern world.

By the end of their time at Gascoigne, pupils will achieve this through acquiring the following “Gascoigne Quest
Treasures” (aspects of character development):

Physical Health

e Emotional Well-being

e Personal Safety

e Positive Relationships

Our World:

Gascoigne pupils view themselves as global citizens of a vibrant local community.
They are passionate about celebrating diversity and enhancing the lives of others.

By the end of their time at Gascoigne, pupils will achieve this through acquiring the following “Gascoigne Quest
Treasures” (aspects of character development):

e Understanding British Values
e Celebrating Diversity

e Environmental Consideration
e Pride in our Community

Our Education:

Gascoigne pupils understand the fundamental importance of education within society.
They develop lifelong learning skills and a thirst for knowledge through rich and relevant experiences.

By the end of their time at Gascoigne, pupils will achieve this through acquiring the following “Gascoigne Quest
Treasures” (aspects of character development):
Thirst for Knowledge

e Creativity and Critical Thinking
e Aspiration and Pride in Achievement
e Future Readiness

Our Rights:

Gascoigne pupils value equity and social justice.

They develop a deep understanding of universally held rights, and a determination to ensure that everyone
is enabled to achieve in line with their potential.

By the end of their time at Gascoigne, pupils will achieve this through acquiring the following “Gascoigne Quest
Treasures” (aspects of character development):

Understanding of Universal Rights

¢ Kindness and Civic Responsibility

e Inclusivity

e Democratic Participation



7. Acquiring the Gascoigne Treasures and Fulfilling the Gascoigne Quest

Permeating every aspect of school-life, pupils are enabled to acquire the Gascoigne Treasures and fulfil the
Gascoigne Quest through both:

1) Accessing and experiencing the wide range of practices, pedagogies and initiatives, deployed
across the school. All such practices are selected in order to support pupils in the acquisition of the
Gascoigne Quest Treasures, in order for them to achieve against our Curriculum Intent statements.
(See Appendix 2: Whole School Practices in pursuit of the Gascoigne Treasures)

2) The selection, sequential structure and contextual presentation of taught curriculum content across

the school - Long Term Planning (See Sections 8, 9 and 10 below and Appendix 5: Curriculum
Maps)

8. Long-Term Curriculum Planning — Learning Missions

See Appendix 3: Gascoigne Quest Treasures and Learning Missions

Across the school, sequences of planned learning (Units) originate from one of the four principles
(Ourselves, Our World, Our Education or Our Rights) and one of the incorporated Gascoighe Quest
Treasures to be acquired. Note: as a Rights Respecting School, the “Our Rights” principle permeates all
learning at Gascoigne. Pupils develop a broad understanding of all rights within the United Nations
Convention on the Rights of the Child (UNCRC), and complete in-depth studies of six of these rights
throughout each year, selected for their relevance to the pupils and / or the current Learning Mission (see
below).

The named units comprise of related curriculum content across a range of subjects. They are introduced
and taught as part of an explicit “Learning Mission” that provides pupils with a clear rationale for how and
why the learning is important to them. This rationale is articulated in terms of the Learning Mission enabling
pupils to acquire a specific Gascoigne Treasure. In this way, the Learning Missions enable progress
towards the Gascoigne Treasures across the primary phase, in pursuit of fulfilment of the Gascoigne
Quest.

Each year group’s curriculum involves six units during the year (one per half term) each underpinned by a
given Learning Mission. The majority of learning content delivered within a half term will be driven by the
unit Learning Mission, in pursuit of a specified Gascoigne Quest Treasure for that unit. Some learning -
particularly in mathematics - may be supplementary to the unit Learning Mission and the specified unit
Quest Treasure, but is delivered to ensure that the full National Curriculum is covered. Note: such learning
will always be articulated as being in support of pupil character development, albeit towards a different
Gascoigne Quest Treasure.

Learning Missions thereby guide curriculum content, ensuring that the presentation and exposition of
curriculum learning supports the character development-focus of our curriculum. They encapsulate the
character development that we expect our pupils to gain from studying the curriculum content within the
unit. The current Learning Mission and specified Gascoigne Treasure for the unit are prominently displayed
at the front of each classroom, and are referred to throughout teaching to provide context and purpose for
pupils. Every lesson begins with a reference to which Gascoigne Treasure(s) are relevant to the learning to
be delivered within the session.



9. Beautiful Outcomes

In order to enable pupils to demonstrate and experience the developments in their characters that have
occurred through fulfilling a Learning Mission and acquiring a Gascoigne Treasure, each unit culminates in
pupils’ active participation in a “Beautiful Outcome”.

Beautiful Outcomes represent the culmination of pupils' progress within the Learning Mission. They are
outward-looking events, that genuinely enhance the lives of others. Our Beautiful Outcomes enable pupils
to enact and experience the developments in their characters as expected through the Learning Mission.
Beautiful Outcomes provide a real-life opportunity for pupils to gain and utilise the Gascoigne Treasures,
enabling them to be the citizens of the world, detailed in our four intent statements.

Our Beautiful Outcomes are highly aspirational. They provide pupils with the opportunity to participate in
significant, socially beneficent, life-improving and experiential learning. Put simply, through their Beautiful
Outcomes, pupils experience the positive feeling of their thoughts and deeds having enhanced the lives of
others. Wherever possible, parents and the local community are encouraged to attend and /or participate in
the Beautiful Outcomes.

Beautiful Outcomes have a high status within our curriculum, and the successful delivery of them must be
planned for alongside the planning for learning within curriculum subjects.

10. Long Term Planning: Coherent sequencing of curriculum content to ensure progression and the
building of curriculum units

In determining what curriculum content is delivered when, leaders consider two criteria:
1) The specified Learning Missions (see above)
2) The most logical sequence of learning within subjects to ensure that it is progressive and conducive
to the efficient accrual of skills, knowledge and understanding.

See Appendix 4: National Curriculum Subject Progression Maps and Appendix 5: Year Group Curriculum
Maps

Within each curriculum subject, leaders determine the most logical sequence in which to teach (and where
required, re-visit) all the National Curriculum Programmes of Study and/or any additional curriculum content
that we consider to be relevant to our pupils’ multi-cultural context and our East London locality. Where a
certain concept or schema of learning is a precursor for another, it will be taught first. This detailed analysis
of sequencing by school leaders is an ongoing process, involving continual consultation with teachers and

pupils.

Linked programmes of study, for multiple subjects to be taught at the same time, are allocated to the most
appropriate Learning Missions, to create our units. This joined-up, cross-curricular approach enables
similar content to be underpinned by a single Learning Mission, bringing coherence and efficiency to
learning. Where learning content in different year groups relates to a similar theme and supports the
acquisition of the same Gascoigne Treasure (eg Environmental Consideration), particular care is taken to
ensure that it explicitly builds on any content delivered previously. Across the school, curriculum content
demonstrates an increasing degree of challenge, and provides for progression in skills, knowledge and
understanding.

To further ensure that learning is developmental and progressive within each subject, the NC programmes
of study (and any further material taught) are broken down into designated “Learning Intentions” and clearly
defined “Knowledge Outcomes”. The precise interpretation of the programmes of study (in terms of the
required learning intentions / knowledge outcomes) is shaped by Subject Leaders in consultation with the
Senior Leadership Team. While unnecessary repetition is avoided, where appropriate, provision is made for
learning to be consolidated to ensure that knowledge “sticks” (see Section 13 — Ensuring the transfer of
knowledge to long term memory).

Each unit (underpinned by a Learning Mission and comprising of curriculum learning, appropriately
selected to support progression within each subject) is then allocated the most relevant UNCRC Right, a
PSHE focus and a core text to be studied. Each of these elements are also deliberately selected to



contribute further to the Learning Mission. The UNCRC right for each unit is displayed alongside the
Learning Mission within each classroom. The allocated right is articulated and explored where appropriate
throughout the unit, in relation to learning within each subject.



11. Delivering the Gascoigne Curriculum in the classroom — Medium and Short-Term Planning

Medium Term Planning — Determining the Learning Steps to fulfil the stated Learning Intentions

See Appendix 6 — Medium Term Plans

Year groups are provided with comprehensive Medium-Term Plans (MTPs) corresponding to each of the
six units pupils will study during the year. Each medium-term plan is pre-populated with the key principle,
unit name, specified Gascoigne Treasure, Learning Mission, linked UNCRC right, PSHE focus and core
text. Each subject area within the MTP is pre-populated with the NC programmes of study addressed, the
required learning intentions and the knowledge outcomes for the topic within that subject.

Subject Leaders, in consultation with year group teams, plan the learning steps that will be taken to fulfil the
over-arching learning intentions and ensure that the knowledge outcomes are learnt by pupils. At this
stage, teachers are encouraged to consider best practice pedagogy in relation to high quality teaching and
learning (see Section 21). The broad principles to be adhered to are as follows:

e Units should begin with an exposition of the Learning Mission and explanation of which Gascoigne
Treasure may be acquired during the unit. Pupils will also be introduced to the Beautiful Outcome from
the outset, in order to ensure that they understand the end point that they are working towards.

e Learning within the unit should be further motivated by a “hook” to inspire pupils’ interest. This could be
an educational visit, a dress-up day, an invited visitor or some other memorable learning experience. To
this end we have developed strong links with a wide range of local organisations such as the Broadway
Theatre, Be First, Bow Arts, the River Roing Trust and LBBD Council.

e Itis not necessary to teach every subject every week. MTPs should simply contain as many or as few
learning steps as are required to fulfil the learning intentions stated and ensure that the knowledge
outcomes are learnt. There is no specification of the amount of time that should be allocated to the
teaching of a given subject / learning intention.

o Aclass timetable is completed each week detailing the learning steps to be covered. All teachers must
save this document in a central location by the end of the week prior to the learning being delivered.

e Teachers are encouraged to think creatively in order to address learning intentions across multiple
subjects within phases of linked teaching. The opportunity to make cross-curricular links is evident
within the MTP. Notwithstanding this, teachers should think carefully about the specific skills and
knowledge that learners need to accrue within each subject in isolation and ensure that these are
delivered.

e The required outcomes, and ongoing assessment of pupils predominate. It may not be necessary for
every class within a year group to devote the same amount of curriculum time to any given learning
step either to fulfil the stated learning intentions or teach the required knowledge outcomes.

o At Gascoigne we value teacher creativity and autonomy. Accordingly, teachers should be led by their
pupils’ starting points and are encouraged to harness their own skills and interests. However, the
results (in terms of pupil outcomes) must be comparable across a year group team.

¢ Notwithstanding the above, some curriculum subjects (particularly Reading, Writing and Maths) have a
specific framework for the structure of teaching across a unit which must be adhered to. Further
information about this may be found within the policies for these subjects.

o Opportunities for learning to be shared and celebrated should be built into the MTP, including the
teaching of the related communication skills required to do so. Once a year, each class will deliver a
sharing assembly to both the year group above (see Section 13 - Knowledge Retention Strategy below)
and their parents.

e MTPs should be fully completed in a timely manner before the majority of the learning in the unit takes
place (usually by the end of the first week of a new half term).

¢ In line with the Marking and Feedback Policy, revisions to the intended teaching detailed on the MTP
are recorded on the Responsive Teaching Plan for each class, further to teachers’ assessments of
pupils’ progress and learning needs.

Short Term Planning — Core subjects
See Appendix 7 — Short Term Planning formats for Reading, Writing and Maths

To ensure that pupils make accelerated progress in Reading, Writing and Maths, teachers also complete
short-term (weekly) planning for these subjects. Further information about the expectations for the planning
of Reading, Writing and Maths may be found within the policies for these subjects.






12. The EYFES Curriculum

Refer to EYFS Policy

The EYFS curriculum is a fundamental part of the overall Gascoigne Curriculum. The content of the
EYFES curriculum is similarly driven by our four key principles: Ourselves, Our World, Our Education,
Our Rights. Pupils in the EYFS are introduced to the idea of the Gascoigne Treasures and Learning
Missions. Refer to Appendices 2 and 4 and the EYFS Policy for further detail about curriculum content
taught in the EYFS.

Best practice EYFS pedagogy is vital in ensuring that all pupils are ready for Year 1. In securing
positive outcomes at the end of the EYFS, practitioners at Gascoigne value the development of
positive relationships with and between pupils, the role of play and the contribution of an enabling
environment both indoors and outdoors.

At Gascoigne we believe that children learn best through practical, hands-on experiences and
interactions with their environment. The best outcomes for children’s learning occur when adults
provide opportunities for both:

@ Child-initiated play, actively supported by adults and

@ Focused learning, with adults guiding the learning through playful, rich and experiential
activities.

13. Knowledge Retention Strateqy: Ensuring the Transfer of Knowledge to Long Term Memory

Learning can be defined as an alteration in long-term memory. If nothing has altered in long-term memory,
nothing has been learned (Ofsted School Inspection Handbook — Nov 2019).

At Gascoigne curriculum design and lesson structure are predicated on the importance of the transfer of
knowledge to long-term memory. The most relevant and valuable schemata within a given topic are
judiciously selected and refined in order to continuously foster and promote future learning. Teaching
practices are deployed to ensure that knowledge is revisited, applied in unfamiliar contexts and thereby
retained, and extended. This is achieved through:

¢ Rigorous curriculum content analysis by subject leaders, to enable clear progression mapping and
to identify opportunities for knowledge reinforcement, both within and across subjects.

e MTPs for each subject containing information about what pupils are expected to know within a topic
area following learning in previous years / terms. Medium Term Plans also contain memory prompts
for pupils — “remember in Year 2 last year when you...”

o MTPs for each subject containing information about where pupils will take this knowledge next.
“Next term you will use what we have learned here in order to...”

e MTPs containing a clear “Step Zero” to be taught to pupils, that explicitly re-visits prior learning from

previous years.

Rigorous use of assessment practices, to inform responsive teaching

Use of the learning environment

Provision of knowledge organisers, as appropriate for each subject.

Provision of Curriculum Newsletters for parents

Class assemblies presented to the year group above. The focus of these assemblies for the audience is the

re-visiting of prior knowledge. The delivering class will pose 5-10 key knowledge questions that are answered

by the audience classes.

o Timetabled consolidation sessions, involving the application of previously taught content

e School-wide initiatives such as inter-class competitions and quizzes
Integrated home learning



14. Safequarding and the Curriculum

Refer to Safeguarding Policy

Our strongly PSHE-focussed curriculum is a key element of our Safeguarding strategy. Teachers relate the
Gascoigne Treasures and Learning Missions to our pupil context, emphasizing how pupils can help to keep
themselves safe and what they should do if they are worried. Every opportunity is taken to address key
contextual safeguarding issues through the curriculum, such as domestic abuse and radicalisation.

15. The Role of PSHE / Relationships and Health Education

Refer to PSHE Policy

The entire curriculum at Gascoigne is predicated on the importance of PSHE. Through the Learning
Missions and the acquisition of the Gascoigne Treasures, learning in relation to a pupil’s personal, social,
health and economic development occurs explicitly throughout the curriculum. Additionally, the subject is
taught in and of itself. PSHE / Relationships and Health Education is taught every half term, using agreed
Medium Term Plans.

The PSHE themes taught at any given point in the year are the same throughout the school. In many
cases, these also relate directly to the Learning Missions for each year group. In-class PSHE teaching is
reinforced and extended through three SLT-led PSHE assemblies each half term. The PSHE /
Relationships and Health Education themes taught are as follows:

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Celebrating Staying Safe Mental Well- Keeping Families and | Transition,

Difference being Healthy Friendships Aspirations and
Growing up

16. British Values

Refer to British Values Policy

“Understanding of British Values” is one of the Gascoigne Treasures within the “Our World” principle. The
curriculum at Gascoigne Primary School is designed to foster fundamental British Values within pupils and
the wider community. Specific Learning Missions are planned to enable pupils to acquire this Gascoigne
Treasure and to develop their understanding in this area. The fundamental British Values are:

e Democracy

o Rule of Law

¢ Individual Liberty

¢ Mutual Respect and Tolerance

17. Raising Cultural Capital

School life at Gascoigne is predicated on the right of all pupils to access a culturally rich education that

enables them to be educated citizens and engenders a passion for creativity and achievement. Through
experiential hooks into learning; educational visits within London and beyond; specific practitioner
expertise; high quality texts; participation in the arts; and participatory socially beneficent Beautiful
Outcomes, the Gascoigne Curriculum ensures that rich cultural experiences underpin the education of all
learners at our school. A particular emphasis is placed on redressing the imbalance both for learners who
are eligible for the Pupil Premium and other vulnerable pupils such as those with no recourse to public
funds. In pursuit of these goals, our provision is enhanced through collaboration with an extensive range of
external organisations.



18. Collective Worship

A daily act of Collective Worship is delivered in all classes, focussing on either the Learning Mission, the PSHE topic,
the UNCRC Right assigned to the unit, the religious calendar or current school-wide themes and priorities.

19. Pupil Democracy

All pupils at Gascoigne participate in a meaningful and effective democratic process through our “Smart School
Council”. The Councillors for this body are made up of both elected and selected members from both Years 5 and 6.
The selected members are chosen in consultation with SLT to promote social inclusion and provide wider
opportunities for our vulnerable / disadvantaged pupils. The council members are responsible for setting a weekly
guestion, based on their understanding of their peers’ priorities and concerns. All pupils across the school then vote
on a preferred course of action in order to affect positive change.

20. Reading across the Curriculum

Refer to Reading Policy

Gascoigne Primary School places a high value on the role of reading across the curriculum. Core texts are
provided for each unit, the themes of which support the Learning Mission. These core texts are sequenced
in order to be progressive in their complexity both within and across academic years. In addition to the role
of the core text, which is likely to be a vehicle to the learning in multiple subjects, pupils are enabled to
practice their developing reading skills within all areas of the curriculum and at all times during the school
day and beyond. This includes the use of the “Whole Class Reading” approach, the use of digital learning
platforms and a daily Read Aloud session, using carefully selected key texts. A systematic approach is
taken to the teaching of phonics and early reading. Furthermore, class book corners, the school library and
a range of other initiatives are deployed both to promote reading for pleasure and to ensure good progress.

21. Transition

Gascoigne Primary School recognises the fundamental importance of supporting learners through key
moments of transition in their lives. “Future Readiness” is one of the Gascoigne Treasures within the Our
Education principle. Throughout the Gascoigne Curriculum, provision is made for high quality transition
support. This includes:

¢ Movement between Key Stages (EYFS, KS1, KS2, KS3) and between year groups

e The integration of new starters

e (Where appropriate) familiarisation with new members of staff

22. Teaching Pedagogy

Refer to the Gascoigne 101

The delivery of a high-quality curriculum relies on high quality teaching practice. At Gascoigne we are
unrelenting in our pursuit of leading practice. All teachers collaborate with SLT on the “Gascoigne 101” - a
document detailing 101 areas of teaching practice in which teachers may share their expertise with each
other in order to improve the quality of teaching and learning.



23. The Role of Assessment

Refer to Assessment Policy

In studying the Gascoigne Curriculum, every pupil is entitled to be assessed and the outcomes analysed to
inform teaching and improve learning. Provision for such assessment is built into the planned curriculum.
This includes both formative assessment (used for feedback from pupils to adults, from adults to pupils and
pupil to pupil, in order to improve standards as part of day-to-day teaching) and summative assessment
(used termly to assign an in-school tracking judgment, for standardisation and for gap analysis).

Formative assessment at Gascoigne is characterised by: planning that builds on prior assessment;
effective questioning and dialogue; observation and listening by staff; and pupils knowing what to do
independently when challenged. Staff respond to their formative assessments through varying the lesson
pace or the level of modelling, through teaching a guided group or individual, through giving instant
feedback to individuals, groups, or the class, and through adapting resources. This process is formally
documented on the Responsive Teaching Plan (see Assessment Policy).

The outcomes to in-school summative assessments are used by class teachers and leaders to identify
gaps and misunderstandings, to monitor the performance of pupil cohorts, to identify where interventions
may be required, and to work with teachers to ensure that pupils are supported to achieve good progress
and attainment. Pupils are given feedback on how they can address their next steps in learning. Parents
are informed about this attainment each term. Summative data is further used to evaluate the effectiveness
of the curriculum offer, and to modify it accordingly.

24.Inclusion
Refer to Inclusion and SEND Policies

The principles of this curriculum policy apply to all pupils. At Gascoigne Primary School, every pupil has
the right to a broad and balanced curriculum that meets their needs. For a limited number of children
working significantly below the national expected level of attainment, it may at times be necessary for some
pupils to attend intervention groups for core subjects. In such cases provision is made to ensure that these
pupils are still able to access the breadth of the Gascoigne Curriculum. Parents are always consulted on
such arrangements.

Some pupils may follow a slightly different programme of learning to the mainstream curriculum (such as
those with ASC needs in the Rainbow and Star rooms, and pupils with SEMH needs in both our Nurture
rooms and Horizon 360 ARP). The four principles and the Gascoigne Treasures still apply within these
provisions, however the curricula followed by these pupils are designed to meet their specific learning
needs, in consultation with parents and carers. Further information on these curricula may be found in the
Inclusion / SEND policies.

25. Extra-curricular Opportunities

Please refer to Extra-Curricular / CAN Activities Policy

In addition to the comprehensive core Gascoigne Curriculum delivered to all learners, an extensive extra-
curricular programme of clubs, interventions and participatory opportunities is also available for pupils.
Extra-curricular activities are selected for their contribution to pupils’ development within the four key
principles of the Gascoigne Curriculum. While the majority of these opportunities are available for any pupil
to access, some will be by referral or selection. A number of the extra-curricular opportunities available are
also open to families and the community, under our “Capture and Nurture” (CAN Activities) initiative. Most
extra-curricular opportunities are free of charge, but some will require a parental contribution.



26. Monitoring the Curriculum

Refer to Classroom Visit Protocol / TOP teacher development initiative

The quality of teaching and learning within the Gascoigne Curriculum is routinely monitored by the Senior
Leadership Team. Subject Leaders systematically review the quality of the outcomes produced by pupils, in
relation to expected national standards and the knowledge outcomes intended. Where required, learning
intentions will be added to or removed from topics to ensure that outcomes are achieved.

27. Quality of Resources

It is necessary to ensure that the resources provided for pupils are conducive to the effective delivery of the
Gascoigne Curriculum. Resources used are reviewed regularly by subject leaders to ensure that they are
contemporary, accessible, relevant, representative of our school community and that they are in good
condition.

28. Continuing Professional Development

See CPD policy

In pursuit of the most effective curriculum possible, Gascoigne Primary School deploys and participates in a
range of CPD initiatives, for example:
e Developing Leadership of the Curriculum — senior and middle leadership staff accessing CPD and
updates from national and local providers.
¢ In-school CPD - to develop teacher understanding of the importance of the Gascoigne Curriculum
Vision and best practice in relation to curriculum intent, implementation and impact.
¢ In-school CPD - developing the skills of staff, particularly where they are teaching a subject that is
not their specialism.
e The Towards Outstanding Practice (TOP) programme and the Gascoigne 101 - Sharing effective
practice, and providing opportunities for staff to learn from each other.
e ECT training and development — eg through ECTs and trainees planning and teaching alongside
experienced colleagues.
e Governor Training - termly curriculum updates at governing body meetings and opportunities to
engage in external training.

29. Budgetary Implications

The provision of high-quality experiences, effective resources (including Human Resources) and CPD have
budgetary implications. Subject leaders should direct any requests to the Headteacher / Senior Leadership
Team. Gascoigne Primary School is committed to using Pupil Premium funding to ensure that
disadvantaged pupils benefit from an effective curriculum, which diminishes any difference in attainment
between them and their peers.



30. Roles and responsibilities

Governors are responsible for:
¢ Attending Governing Body meetings and engaging in strategic planning in relation to the curriculum
¢ Being familiar with expectations in relation to the school’s curriculum
e Attending training in order to work with school leaders to develop the curriculum

Headteacher & SLT are responsible for:
e Ensuring that the policy is adhered to
e Articulating the curriculum vision to all stakeholders
e Monitoring and improving the effectiveness of the curriculum in response to pupil outcomes and
feedback from all stakeholders

Subject Leaders are responsible for:
¢ Monitoring and improving the standard of provision and outcomes in their subject area(s).
e Ensuring that learning with their subject(s) is coherent, developmental and progressive.

Teachers are responsible for:
o Following the curriculum procedures outlined in this policy
e Articulating the curriculum vision to pupils, in the form of the Gascoigne Treasures and Learning
Missions
e Feeding back on the effectiveness of the curriculum

Pupils are responsible for:
e Engaging in contributing to the curriculum

31. Links with other policies

This Curriculum Policy is linked to, and should be read in conjunction with Gascoigne Primary School’s:

Early Years Foundation Stage Policy and procedures
PSHE Policy

Other individual subject policies

Safeguarding Policy

Assessment and Feedback Policy

Wellbeing Policy

British Values Policy

Inclusion Policy

SEND Policy

CPD Policy

Classroom Visit Protocol

TOP Programme rationale / the Gascoigne 101
Extra-Curricular / CAN Activities Policy

32. Review

This policy will be reviewed annually. At every review, the policy will be shared with the governing body. All
staff are expected to read and follow this policy.

Next Review: June 2023
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