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Inspire to achieve; persevere to succeed.
Head Teacher: Ms J. Preston

‘Good Learning for All’
Classroom Visit Protocol

Gascoigne Primary is committed to ensuring that classroom visits are developmental and
supportive and that those involved in the process will:

carry out the role with professionalism, integrity and courtesy;

seek to reach agreementin advance on how classroom visits are to be carried out;
evaluate objectively;

report accurately and fairly;

respect the confidentiality of the information gained.

PRIOR TO THE VISIT

In keeping with Gascoigne’s commitment to ensure classroom visits are supportive and
developmental the head teacher will:

share the pattern of classroom visits withteachers and seek agreement on these
arrangements;

arrange for each senior leader to be paired up with a subject leader and visit one class
within each year group;

provide teachers with the yearly overview in September and the date and time will be
shared with individual teachers three weeks before the classroom visit;

arrange, asfaraspossible, forallvisits totake place atatime agreed betweenthe
teacher and the SLT member;

ensure that there is a reasonable amount of time between classroom visits
throughout the year — not more than one per term,;

ensure that constructive oral and written feedback is provided.



The Lesson Visit Overview will be shared at the start of the academic year and will include
details of:

e the classroom visit weeks per term for each subject;
e the duration of the visit.

In order that classroom visits are kept to a minimum, and to support efforts to deliver the school’s
commitment to streamlining data collection and maintaining teachers’ well-being, the information
gathered will be used for multiple purposes, including informing school self-evaluation and school
improvement strategies. This will enable the head teacher to discharge her duty to evaluate the
standards of teaching and learning and to ensure that proper standards of performance are
established and maintained.

FEEDBACK

Oral discussion will follow as soon as possible after the classroom visit and no later than the end
of the following working day. It, where possible, will be given during directed time but this may not
always be possible.

Agreed written feedback, following the oral discussion, will be provided within five working days
of the classroom visit.

The written record of feedback will include: the date on which the visit took place; the subject
observed and the length of the lesson visit. In addition to this, strengths and development points
will be detailed; the teacher also has the right to add written comments to the feedback document.
No written notes in addition to the written feedback and teacher’'s comments will be kept.

Teachers will be provided with a signed copy of the feedback document.
ABSENCE DURING SCHEDULED CLASSROOM VISIT

If a teacher is absent on the day of their scheduled classroom visit, this will be rearranged with
them on their return to work.

FOLLOWING THE CLASSROOM VISIT

To ensure the children at Gascoigne Primary receive the best education possible and our
teachers are given opportunities for continued professional development to enable this — please
see flowchart below.

Appendix 1

Enabling ‘Good Learning for All’ Flowchart
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Flowchart

Enabling Good Learning for All
Creativity| Inclusivity] Engagement| Productivity
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How will aspects of a teacher’s practice be developed through
either ‘Good Leaming for All’ or the Informal Stage of the
Capability Procedure?

Gascoigne leaders will always ensure that any decisions regarding
approaches and strategies to develop identified aspects of a
teacher's practice, will have been arrived at through discussions with
the teacher.

Teacher and Leaders will agree targets and success
criteria. Teacher will engage in a programme of coaching
and mentoring for 8 weeks, there will be a mid-review after
4 weeks. Has the teacher made good progress against

targets and are children now making good progress?
"
‘ J Yes
No Yes
N v i

Appraisal Cycle will be put
on hold. Teacher will
progress to the ‘Formal
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monitoring cycle.

Please now refer to
Capability Procedure (Sept
2019)

A combination of the following approaches may be considered; in
consultation with the teacher:

Built in time for reflection to enable teacher to become a more
reflective practitioner;

Facilitate time for collaboration with colleagues to enable
them to clanfy practice and pedagogy;

Facilitate time for them to review resources within classroom
and for subjects;

Observing of good practice delivered within lessons by
colleagues within the school/vithin PACE/out of borough;
Observing good practice within Recorded Learming and
facilitating sessions of peer discussion regarding this;

Team teaching within Year Group or with Subject Lead;
Training to use assessment to inform planning;

Peer moderation and validation;

CPD;

Mentoring;

Coaching;

Review of time management and development of strategies;
Review of ICT skills and signposting to helpful websites;
Development of pedagogy;

Shadowing colleagues in other roles for example FLPs
/Leaming Mentors;

Bespoke input from Subject Leads;

Bespoke input from Senior Leads.

This list is not exhaustive and gives a flavour of what may be
expected.




Annual Schedule of Classroom Visits 2019/20 (To be reviewed and reissued)
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INSET Days are:
° 3" September — Safeguarding / PPA
18" October — Parent Consultations
6" January — Pupil Progress / Data / PPA
14" February — Parent Consultations
20" April — Pupil Progress / Data / PPA



T+L Review: Classroom Visit Feedback

Date: 15" November 2019 Teacher: Joanne Preston Year Group/Class: 6/Gold
Time: 9:30am Subject: Art and Design  Objective: To explore colour mixing.

Leaders please ensure that you are referring to the Teacher Standards overleaf and refer to in Key
Strengths / Areas for Development (E.g. TS1/1,2,3)

e Focus on developing the skills required to meet the expected NC outcomes
(Appropriate pitch / Skills-focussed LO / Developmental learning steps evident across lessons on MTP)

Progression throughout lesson: t.a N

Success criteria shared and discussed with children. \

Children were introduced to primary/secondary and tertiary colours

through a colour mixing chart,

Children observed and discussed the painting ‘Memory of the Garden

at Etten’ by Van Gogh listing colours, classifying them under ‘primary’
‘secondary’ ‘tertiary’;

Teacher used the Double Primary mixing system and modelled mixing

of powder paint, ‘paste’ consistency and modelled use of paint brush

— hand grip (hold like a pencil), pointed tip etc.

PRIMARY

TERTIARY

e  Clear presentation of subject matter / explanation of concepts
(Resources / explanations / modelling strategies / language / learning walls / displays / peer support)

Teacher referred to Post-Impressionism and Impressionist art movement. Impressionist artists did not want to paint
pictures which looked like photographs but created the feeling of a scene and what it looked like to them.

Teacher constantly reinforced vocabulary related to lesson: primary, secondary, tertiary, colour, mixing, palette,
apply, strokes etc

e Promotion of discussion
(Enquiry + discussion-based learning / Integral talk opportunities / open-ended discussion facilitated)

While children were painting, the teacher talked to the children about the life of Vincent Van Gogh and showed other
paintings; teacher spoke about his life and how he wanted his art to be understood and appreciated by others, that
he was considered very talented now but ahead of his time then and that his art was not understood. Philosophical
discussion followed about how society should respond to those who have ideas/opinions different from the norm.

¢ Systematic checking of pupils’ understanding + accurate identification of misconceptions
(Through Questioning + AfL / Appropriate tasks enable pupils to demonstrate their understanding)

Teacher moved around class and supported children who needed it; children were arranged in mixed ability pairs
and were well supported; some SEND pupils were given a template which allowed them to focus on mixing primary
and secondary colours only. Teacher addressed consistency of paint and modelled again how to mix and reinforced
hand grip and compared to that of holding a pencil.

Plenary: The children were given the opportunity to walk around the class to look at each other’s art work and
comment — there was a real sense of recognition of effort from the children and celebration of achievement.
Children were encouraged to make constructive comments.

o Clear provision of feedback and subsequent actions to enable progress
(Responding to assessment information through adapting teaching, focus groups, conferencing etc)

Teacher played music ‘Starry Night’ by Don McClean while children engaged in peer conversations about how
successful they have been against the success criteria. Children were invited to bring the learning of their peers and
present on visualiser and discuss it. Good culture of acceptance of constructive critic.




Key Strengths:

- Children were focused throughout and engaged well; children made good progress and acquired new
knowledge and practised skills well including the SEND pupils. (TS2/1 TS5/4)

- Children demonstrated good behaviour for learning and were respectful of each other’s’ stages of learning
providing each other with positive peer support. (TS1/1,2,3)

- Teacher showed good subject knowledge throughout — there was clear learning progression (TS4/1,2,5).

Areas for Development:

- Think about how reading can be integrated into such a lesson, pupils given short text of summary of either
Van Gogh’s life or Impressionist movement to read and discuss with partners and report back. (TS3/3)

- Give children an insight into the next lesson and how the skills and knowledge gained today will be
developed/applied in the next lesson(s), i.e. to paint colour studies of still-life object (TS2/2,3)

- Share ‘bigger picture’ with children and how the learning and skills acquired from this lesson or programme
of learning will be useful and applied in future experiences/jobs/careers. (TS2/4 TS3/2)

Signed: (Teacher)

Signed: (SLT)




for Education

24

Department

Teachers’ Standards

Teadhers make the education of their pupis ther first conoeen, and are accowntabile for acheving the: ighest possible standards inowork and conduct. Teachers

act with homessty and inlegnty; have siong

, leap their knowiedge and skils 2 eachers up-o-dale and are mﬂ-nrrhn::l;hrgtpuﬂh\le

Irowiedge
professional relabonships; and work with parsnis in e best inkerests of her pupds.

[FART ONE- TEACHING |

| B Make accurabe and productive use of assessmant

A feachor must

» psiablish a safe and stimulating emironment for pupds, rootsd in
mivtual respect

*  sgl goals Tl stretch and chalienge pupds of all beckgrounds, ablfes
and dispositores

*  demorsirale consisiently e positive atiRudes, walues and behasviour
wihich are expecied of pupils.

® e accountable for pupls’ aftarement, progress and ouloomes

= be aware of pupds’ capabilSes and their prior knowledge, and plan
beaching bo banld on these

L] ?Jtpi.nlshr:ﬂa:lnnmepmgr:ﬂmn:\Emmmrmr
Bmerging nesds

®*  demonsiale knostedge and understanding of how pupds leam and
hava this impacis on ieaching

®  EFCOUragEe pupdls o ke 3 responsble and consoenbous atirude o
Hressr ordm work aind soudy.

Demaonsirate good subject and curriculum knowlodge |

®  hane 3 secun of the relevant subjsciis) and curriculum
areas, joster and mainkain pupdls” imerest in the subgsct, amd address
misundersandngs

= demonsrale a cnbcal undersianding of developmenis in e subjecl
and curnioulum areas, and promole the walue of scholarship

*  demonstraie an understanding of and take resporsibility for
promaoting high standards of IRsmacy, aticulacy and the comeot use of
standard Enghsh, whatever the leacher's specalist subpect

= i leaching early reading, demonsirale o chear undersianding ol
sysbemanic phonics:

= i leaching earty mathemafcs, demonsiale a clear undersianding of
appropnabs tsaching siratsgies.

Plan ard beach well structured kessons |

*  impart knowledge and develop understanding through effective use
od lesson time

»  promole a love of lksarning and chidren's imeliechsl ounosity

*  seihomework and plan other oul-of-dass aciviSes o consclidate
and extend the inowiedge and understanding pupils have acquired

» reflect systemafcally on the effectivensss of lessons and approcaches
bo Beciing

*  ponirbute bo e design and provision of an engaging curnioulum
within the relevand subject anea(s).

Adapt teaching to respond o the strongths and resds of all puplls |

* know when and how o differenlale appropnately, using apprcaches
which enable pupidls o b taught

*  hawe a secure understanding of how a ranges of factors can inkibit
paugpils” abikty 1o leam, and how best o ovencomes hess

*  gemonsTale an awareness of the physical, social and rrebectual
mmdmumwmmmmuamnﬁhmn
mlrmtmmm:dmumm

. m:deumm;nﬂngmﬂrmddlnunhmmﬂngm:
Mﬂtsp::ﬂ:ﬂ.n:abmﬂnu:th;ﬁmnfhghaﬁhy;ﬁuum
Engiish 2= an addbonal language; those with disabiRies; and be able
bo wse and envaluale distinciiee teaching approaches 10 engage and
support theme

* o and undersiand how 0 assess e nelevant subpect and
ourncublam areas, induding statulory assessment requirerments.

= make uss of loma@ve and summaive assessment o secure pupils’
PIOFESS

s uss relevan daka o monitor progeess, set targels, and plan
sub sequen essons

»  give pupils pegular fessdback, bofh orally and Swough acourate
mmW.mmmmbmmhMMﬂ

T Manage bohaviowr effectively io enswre a good and safe keaming
erwirorement

*  have clear nies and routines for behawiour in dassooms, and take
responsibikly for promofing good and ocouneods behaiour Do
classrooms and arcund the sotool, inacoordance with the schoal's
behaviour policy

*  hase high expectations of behariour, and establish a framesork for
discpline with a ranges of stalegies, usng prase, sanciions and
rewards Dorsi and fairly

*  manags classes , 'using approaches which ane appeopnake
o pupds’ meeds inopder 50 iInvohve and mativate Tem

*  mainiain good relalonships with pupils, Exercise appeopnabe
authonty, and acl decishely when necessany.

B Fulfil widar sibilities

*  make a posfve coniribution o the wider ife and ethos of the sohool

»  develop efiecive professional relationships with colleagues, knowing
how and when b droa on aceioe and specalst support

*  depioy suppon staff effectiely

*  take responsibility for mproving teadhing Srough appropnase
professional development, respanding 1o advice and feedback from
oolleagues

* communicate efecively with parents with regaed o pupils”
achievements and wel-Deng.

| PART TWO: FERSOMAL AND PROFESSIONAL CONDUCT

A ieacher is expected o demonsirate consistendy high standards of
perscnal and prolessicnal conduct. The following stalements define the
behaviowr and afiudes which se1 the required standard for conduct
throughioul a leacher's Canesr.

*  Teachers uphold public tnst in the prodession and maintain high
standards of ethics and behawvicwr, within and cutside school, by:

o ireafing pupis with dignity, bullding relaSonships rooted i mutual
respect, and af all bmes obsenang proper boundanes approphale
1o a beacher's prolessional poshon

a hasang regard for e need o safeguard pupils’ wellbeing, in
acoordance with staluiory provisons

= shiwing iolerance of and respect for the rights of others.

= not undermining fundamental Brtish values, including democracy,
memltdlaw.rﬂm.ldlburt:.l and mutual respect, and ioksanoe
of those with different faihs and bebefs

=] aruunngﬂ'nlpu'm:]bﬂ:i‘:mnﬂmﬂndqusm
exphot pupils” vulmerabikty or might kead thesm o break the: law.

v Texchers musi have proper and pndﬁmnﬂrepdmmm:.
policies and practices of the: school in which thesy beach, and mainkain
high stamdands in ther own atiendance and punciual By,

*  Teachers must have an understanding of, and alwvays act within, the
:I.iu'lnryﬁ:'nnﬂlu:'-‘ru:h e oul their prolessional dubes and

responsiines.

The Teachers” Standards can be found on the GOV UK website: b

VETnamEn Icalions/l=achers. standards



